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INTRODUCTORY STATEMENT
This unit of work looks at harm minimisation through drug education and dance.  It is commonly known that young people in our society are going to experiment with drugs and alcohol, therefore it is our responsibility as educators to make sure that students are aware of the effects and consequences of taking drugs, so that they can make responsible decisions and minimise harm to themselves and others (Department of Education 1999). The theory in this unit underpins practical lessons, as the effects of drugs are explored through the art of dance. Students use locomotive and non-locomotive skills together with the elements of dance and devices in order to depict the effects of drugs from their peak to the aftermath. This exploration of drugs through dance allows students to gain a deeper understanding of how drugs can affect a person not only physically, but also emotionally, socially and mentally, therefore integrating standards from dimensions health knowledge and promotion and movement and physical activity (Victorian Essential Learning Standards (VELS) 2007). 
It is important to make sure parents are aware that their child is undertaking a unit of drug education. By making parents aware, it allows them to be involved and continue to educate their students outside of the classroom. It is therefore ideal to run an information evening and/or send out information to parents prior to running this unit of work in order for them to prepare to answer questions and their own bank knowledge. A vast range of information can be found via the Department of Education and Early Childhood Development (DEECD) website (2012). The DEECD (2012) website provides a vast range of information regarding drugs and alcohol. Not only does it contain many fact sheets, information booklets and brochures for parents, but it also contains many resources for teachers, some which have been used in the unit’s lesson plans as well as policies which need to be recognised.
In regards to teaching the art of dance, many dance charts and cards have been provided in order to teach the practical classes. Not much prior knowledge is needed, but it is important to become familiar with the lesson content and particularly know how to identify dance elements of space, time and energy as well as choreographic devices and dance organisation. The charts provided in Appendices 6, 9 and 10 will provide more than enough information. It is also important that prior to this unit, student have learnt safe dance practices either through another dance unit or gymnastics as it is important that students know how to reduce their risk of injury if they choose to perform movements that require a complex landing.

The learning style that this unit of work is based around is predominantly guided discovery (Mottsman cited Spectrum Institute for Teaching and Learning 2012). With every activity embedded in the lesson plans comes discussion. By having discussion before and after activities take place, the teacher is able to to put forward a range of questions in order to lead students to the “target concept” (Mottsman cited Spectrum Institute for Teaching and Learning 2012). This allows a student “to engage the learner in a precise cognitive relationship between the stimulus and discovered response” (Mottsman cited Spectrum Institute for Teaching and Learning 2012). In practical lessons, students are required to give feedback to each other, therefore undertaking a sense of Reciprocal learning (Mottsman cited Spectrum Institute for Teaching and Learning 2012). This allows students to assess their own performance as well as compare to others, identifying ways to make improvements (Mottsman cited Spectrum Institute for Teaching and Learning 2012). 
UNIT OVERVIEW

	
	Lesson 1
	Lesson 2
	Lesson 3
	Lesson 4

	LESSON OBJECTIVE
	Students gain an understanding of drugs and the various kinds and look at attitudes towards taking drugs.
	Students further develop locomotive and non-locomotive movements by applying dance elements of space, time and energy in order to depict the effects of drugs.
	Students discuss and explore reliable sources of information on drugs and undergo a group assessment task that focuses on particular drugs. 
	Students review locomotive and non-locomotive movements with the application of dance elements and are introduced to choreographic devices and dance organisation. Students undertake a group dance performance piece representing the effects of particular drugs through the use of all elements, movements and devices.

	LESSON VENUE
	This class needs to be run in a classroom where computers can be accessed, or a library.
	The ideal venue for this class would be a gymnasium or basketball court (inside). This class could also be run in a dance studio
	This class needs to be run in a classroom where computers are on hand. The more ideal venue would be a library as students are access more information through both books and the internet
	This class needs to run in a big space such as a dance studio gymnasium or basketball court (inside). It should be noted that at the venue there will need to be access to the internet either via a laptop or interactive whiteboard to undergo a particular activity.

	VELS STANDARDS TO BE TAUGHT AND ASSESSED
	Students identify outcomes of risk taking behaviours and evaluate harm minimisation strategies.

Assessment for learning:

OBSERVATION


	Students perform complex movement skills

Assessment for learning: OBSERVATION/PEER ASSESSMENT
	Students identify outcomes of risk taking behaviours and evaluate harm minimisation strategies.

Assessment for learning:

OBSERVATION/ASSESSMENT RUBRIC
	- Students perform complex movement skills

Assessment for learning: OBSERVATION/PEER ASSESSMENT/ ASSESSMENT RUBRIC
(VELS, 2007)


LESSON PLANS
	Student teacher’s name:
	
	Group members’ names:
	

	Lesson number in sequence: 1 in 4


	Duration of Lesson: 100 mins


	Class Size: 24


	Year level: 8

VELS level: 5

	Topic of lesson:  Drug Education

Specific focus of the topic: What is a drug and why do people use them?

Learning Objective/s

· Psychomotor: none.
· Cognitive: Understanding the various types of drugs and the effects they have not only on the body but also concerning social and emotional effects
· Affective: Students identify their own attitudes towards taking drugs and realise they may not share the same attitudes with others



	Strand/s: Physical, personal and social learning
        
	Domain/s: Health and physical education
	Dimension/s: Health knowledge and promotion

	Standards to which lesson is focused (only list the key elements of the relevant standards):

· Students identify outcomes of risk taking behaviours
· Evaluate harm minimisation strategies

(VELS 2007)


	Assessment criteria and method of evaluation

	Standards (taken from above)
	Assessment criteria (what
	Evidence (how will you know the standard has been achieved?)

	Identify outcomes of risk taking behaviours
	· Is the student able to catergorise various drugs?

· Is the student able to identify the physical effects that come from taking drugs?

· Is the student able to identify other effects that drugs can cause? (e.g. Social)
	· Through activities and discussion, students are able to categorise various drugs (illegal, legal, medication)
· Through a discussion and research, students are able to identify the physical effects that come from taking stimulants, depressants and hallucinogens.
· Through discussion of attitudes and role play, students are able to identify explore the consequences of drug taking and other effects drugs cause (E.g. strain on friendship groups).
EVIDENCE THROUGH OBSERVATIONS


	Evaluate harm minimisation strategies
	· Is the student able to explore reasons why young people may experiment with drugs?
· Is the student able to explore and discuss effective ways of refusing drugs and reducing harm?
	· Through activity and discussion students are able to identify reasons for drug taking and explain why some young people are more willing to experiment than others.
· Through role play, students are able to practice saying “no “ to drugs and identify ways to reduce harm

EVIDENCE THROUGH OBSERVATIONS


	Equipment required for the lesson

	Activity cards (Appendix 1)
	“Under Pressure” worksheet (Appendix 2)

	Homework sheet (Appendix 3)
	Spare scissors and glue for activity cards


	Stage/Time
	Tasks
	Teacher Action/ Focus questions

	Stage 1

Introduction

(5 mins) 

(5 mins)
	Establishing a classroom agreement

· It is important that before starting this unit students feel safe in their learning environment.
· As a class, make a list of rules that everyone can agree on.
Examples:

· Everyone respects each other’s opinions

· Confidentiality (What is said in class, stays in class.
What is a drug?

· Begin the lesson by writing up “What is a drug” in the middle of the board and get students to put their hand up and all call out any ideas.

·  After a few ideas have been given, provide students with the WHO definition: “A Drug is any substance, which when taken into the body, alters its function physically and/or psychologically, excluding food water and oxygen” (The World Health Organisation cited in “Get Wise” secondary activities resource guide).
· Get students to copy definition into a workbook

· (“Get Wise” Secondary activities resource guide).
	· “How can we make our classroom a safe learning environment?”
· Make a list of rules on the board

· Make sure students agree with all rules

· What is the definition of a drug?

· Compare the WHO definition to the students definitions

· Assessment of learning: By doing a brainstorming activity, it will determine how much prior knowledge students have. OBSERVATION

	Stage 2

Body

(15 mins)

(20 mins)

(10 mins)

(25 mins)

(15 mins)
	Ask students to consider how drugs can be grouped

· Give each pair a bundle of activity cards. Ask the students to work with the person next to them to decide which substances are drugs and which substances are not. Get students to draw up two columns in their workbook. (Appendix 1)

· Bring the class back together and get pairs to discuss what substances belonged in each column and why.

· Next ask the pairs to further categorise the substances they have put into their drugs column, then bring the class back into discuss what categories substances belonged to and why.

· Activity based on: (“Get wise” Secondary activities resource guide)

Grouping drugs according to their effects

· Explain to students that drugs can also be categorised as psychoactive, meaning they effects the central nervous system and changes the way a person thinks feels and behaves. (“Get wise” Secondary activities resource guide)

· Ask if students may have heard how psychoactive drugs are classified

· Write up these three categories on the board: Depressants, Stimulants and Hallucinogens and ask students what each may mean

· Ask each pair to research these three categories using the internet and take notes on what they do, how they affect a the body and the drugs associated with each category, making sure students categorise the activity cards as well as any new drugs.

Here are some handy websites to get students started: 

· http://au.reachout.com/All-about-drugs
· http://www.vicdrugguide.org.au/handbook/ch01s06.php
· Gather all students back to their seats for a group discussion.

· Activity based on: (“Get wise” Secondary activities resource guide)

Why do young people use drugs?

· Using a white board, write up most influential at one end and least influential at another end. Read out a range of statements regarding why people may use drugs and have volunteers come up to the board and place a sticky note where they think that statement corresponds with their personal view and explain why this is their choice.

· Based on activity from: (“Get Real” Lesson material for Secondary Schools)
Statements may include:

· Everyone else at the party is drinking alcohol

· She is unaware of the harms associated with drugs

· His/her family and friends smoke

· Smoking is a part of his culture

· He/she wants to be a rebel

· She thinks that taking drugs will make her popular

· It improves his/her self esteem

· He/she is curious

· His older brother smokes

Practice saying no to drugs

· Brainstorm with the class why might someone offer a friend, acquaintance or family member an illicit drug? When may a person find it easy to refuse a drug? Why may a person find it hard to refuse?

· After brainstorming these ideas establish a role play with the class.
· Ask for volunteers.
· Use the rest of the class for discussion throughout.
· Establish the scene with the use of this scenario:
“I’ve got some dope for you to try”

WHO: A group of friends.

PERSON 1: Has never smoked cannabis and doesn’t want to.

PERSON 2: Has never smoked cannabis and is not sure if he/she will.

PERSON 3: Has smoked cannabis with his brother before and has bought some for his friends.

WHERE: At the home of person 1.

WHEN: After school, 1 hour person person’s 1 mum comes home from work

WHAT: Person 3 wants person 1 and 2 to try cannabis
· Allow the scene to run for a short time and then stop for discussion.
· Replay the scene using alternative suggestions.
· Stop again for discussion.
· (“Get wise” Secondary activities resource guide)

· Students then form groups of 4-5 and complete the worksheet “Under pressure”  (Appendix 2)
	Assessment for learning: through discussion, students gain knowledge from teacher and peers OBSERVATION
Ask specific questions such as: 

· “What drug in is coke and coffee? Why might this be classified as a drug? Steer towards > heart rate and energy

· Medicine is supposed to help us feel better, but when could taking medicine be detrimental to our health?

· Which drugs are more harmful than others?

· As students are working, give them ideas to focus on categories such as: illegal/non illegal, used for medical purposes etc.

Specific qs:

· Should guarana (which contains caffeine) be illegal for young people?

· Make sure that students are aware of alcohol and tobacco laws for underage Australians

· Why might drugs such as cannabis and heroin be illegal? Lead into discussing psychoactive drugs.

Assessment for learning through key questions OBSERVATION:

· “What might Depressants, Stimulants and Hallucinogens do to a person?

· “How do they affect the human body?”

· What drugs are associated with each category?”, making sure to discuss drug activity cards

Assessment for learning:
Students identify and explain why  young people may use drugs
OBSERVATION
· Explain to students that everyone will have a different attitude towards and different factors may influence drug use such as social, cultural, personal political etc. (this could go in teacher action, focus qs) lead into next activity

· Would it be easier to influence young people to drink alcohol rather than smoke cigarettes or use cannabis? Why? (Use this to move into saying no to drugs!)

· When doing role plays remember to remind students of classroom agreement
Assessment for learning:

Through role play students identify effective ways of dealing with pressure situations and explore social aspects of drug taking

· Ask the class what each character may be feeling at a certain point in time?

· Ask the class to suggest an alternative way to deal with the situation (eg using humour, be assertive etc)

· Focus on qs such as: what if you were being bullied? Why is it easier to given in? What if it was a different drug? What if it was a sibling offering you a drug? Can you name any situations where it may be essential to involve parents? Why can teens deter from seeking help?

· Students review assertive ways of handling drug invitations
· Observe group role plays and provide ideas and encouragement

	Stage 3

Conclusion

(5 mins)


	· Hand out the homework sheet “Alcohol, Smoking and Cannabis: get the facts” (Appendix 3)
· Encourage students to complete this sheet with their parents
	· Hand out home work sheet

	Stage 4

Closure


	· Dismiss students 
	


	Student teacher’s name:
	
	Group members’ names:
	

	Lesson number in sequence  2 in 4


	Duration of Lesson:

100 mins
	Class Size: 24

	Year level: 8
VELS level: 5

	Topic of lesson:  Dance
Specific focus of the topic: Looking at the effects of drugs by using elements of dance
Learning Objective/s

· Psychomotor: Further development of locomotive and non-locomotive movements using dance elements: space, time and energy).
· Cognitive: Using locomotive and non-locomotive movements, as well as dance elements to portray the emotional, physical and mental effects of drugs. 
· Affective: Confidence in their abilities to create a dance phrase, and attitudes towards bettering their bettering their performance.



	Strand/s: Physical, personal and social leanring
        
	Domain/s:Health and Physical Education
	Dimension/s: Movement and physical activity

	Standards to which lesson is focused (only list the key elements of the relevant standards):

· Students perform complex movement skills
(VELS 2007)


	Assessment criteria and method of evaluation

	Standards (taken from above)
	Assessment criteria (what
	Evidence (how will you know the standard has been achieved?)

	Students perform complex movement skills
	· Is the student able to perform locomotive and non-locomotive movements?
· Is the student able to add elements of time, energy and space to locomotive and non-locomotive movements?

· Is the student able to create a dance phrase using locomotive movements, non-locomotive movements and dance elements

· Are students able to present the effects of drugs through a dance phrase using locomotive movements, non-locomotive movements and dance elements?

	· Throughout the activities students are able to explore and perform locomotive and non-locomotive movements.
· Throughout the activities students will be able to further enhance locomotive and non-locomotive movements by exploring and adding dance elements of time, space and energy.

· Students will create dance phrases that embed locomotive and non-locomotive movements as well as dance elements that have been learnt and practiced throughout the class.

· Through dance task cards students will create a dance phrase that depicts the effects of drugs. They will again use locomotive and non-locomotive movements as well as dance elements in order to explore how certain emotional, physical and mental effects can be presented.
EVIDENCE THROUGH OBSERVATIONS AND PEER ASSESSMENT


	Equipment required for the lesson

	Movement, time, energy and space cards (Appendix 4)
	Dance task cards (Appendix 5)

	Elements of dance chart (Appendix 6)
	Crash mats


	Stage/Time
	Tasks
	Teacher Action/ Focus questions

	Stage 1

Introduction 

(10 mins)
	Introduction to dance elements: time, space and energy

Warm up game
· Students spread out in a general space and respond to different locomotive movements such as: walk, run, jump, hop, leap, skip etc

· Next the teacher calls out a specific number and students have to form a group with that number of people. (E.g. If the teacher calls out 5, students make a group of five).
· Once groups are made, the teacher calls out a specific letter or shape, which groups have to create using their bodies. (“In your groups form the letter M”).
· Once the teacher is happy with the shapes made, students disperse and continue listening to locomotive movements.

· To make the locomotive movements harder, the teacher should add a direction or specific pathway to accompany the locomotive movement. For example “run in a zigzag path or jump backwards”.
· Teachers could also experiment with the dance element of time (e.g. “run backwards slowly).
· In order to follow onto the next activity, the teacher should end activity in groups of 4 and have students standing when discussing.
· (Dance Starters, Arts Online 2012; Playing for life CD-ROM Australian Sports Commission 2007).

	Assessment for learning:
Through this warm up, the teacher can observe how well students perform locomotive and non-locomotive movements and see if they can start to identify elements of dance. OBSERVATION

· Teachers and students should comment and explore on the different ways that letters can be created, by using different shapes (e.g. Curving their body) and levels (high, medium and low. “How many different ways can you create the letter M?”  

· At the end of this activity, students and teacher should discuss elements embedded within the activity. 

· “How do you think space was represented within the activity?”

· “What types of directions were used?”

· What did you need to be wary of when you were moving?

· “How do you think timing was incorporated into this activity?”

· “Could you see the use of energy in this activity?”



	Stage 2

Body

(35 mins)

SAFETY: it is important that crash mats are at hand in case any movements involved require safe landing
(40 mins)
	Exploring the elements of dance

· Students in their groups of four come and collect a random sample of 8 movement cards from their teacher (Appendix 4).
· As a group students must create a movement sequence utilising every movement card. It must last 16-32 counts.
· After students have created their movement pieces, a member from each group must come and collect 4 random space cards (Appendix 4). From the original movement sequence, four space cards must be applied to 4 original movements.

· After the space cards have been applied and practiced by groups, each group is to then select 4 random energy cards (Appendix 4) which have to be added to the previous movement. This is practiced again by groups.
· Finally each group is then to select 4 random time (Appendix 4) cards which are to be added to the previous movement sequence.

· After applying all movement cards, each group performs their final movement sequence to the class and feedback and discussion is undertaken.

· (Teacher resource exchange, Revising the Elements of dance, Arts online 2012).
DANCE TASK CARDS
(Appendix 5)
Representing the effects of drugs through movement and dance elements

· Students are to stay in the same groups as they were for the previous activity.

· As a group students are to work through the task cards for stimulants, depressants and hallucinogens.
· As a class, task one on each card, will be discussed in groups first and then discussed as a class before moving onto other tasks.

· All groups will be doing the same task card at once.

· The elements of dance chart (Appendix 6) should be given to groups in order to aid them with their task cards.


	· Walk around to each group regularly prompting ideas and keeping them on task

· Observe whether individuals are contributing to the group 

· Suggest that each person could in charge of particular movement cards?

· Through presenting to the class, students should explore the different ways time, energy and space have been adapted to each group’s movement sequence.
· Focus on elements individually.
Assessment for learning:

· Let students comment on how they felt their own performances transitioned from their original piece to when they all elements were added.
SELF ASSESSMENT

Assessment for learning:

· Class discussion allows students to gain feedback from other students and the teacher.
OBSERVATION/PEER ASSESSMENT

· This activity gives students the opportunity to revise theory work as well as link it to previous tasks done in the lesson.

· Make sure students stay on task, encourage groups and prompt ideas.
· Discussion on task 1 for each card should explore what kind of movement’s students think best depict highlighted words.
Assessment for learning

· By having a class discussion about task 1 on each task card students are able to gain ideas from the teacher and each other.
OBSERVATION

· Students perform dances in front of each other, therefore other students are able to give them feedback on what they did well and what to improve on.
PEER ASSESSMENT


	Stage 3

Conclusion

(10 mins)
	· From the feedback that was received from the teacher and peers, get to students to write down or take note of 2 things they thought their group or what they individually did well in the class and what they could improve on.
	Assessment for learning:

· Allows students to reflect on their performance in order to better them in future classes
SELF ASSESSMENT/PEER ASSESSMENT

	Stage 4

Closure


	· Dismiss students.
	


	Student teacher’s name:
	
	Group members’ names:
	

	Lesson number in sequence:  3 in 4


	Duration of Lesson: 100 mins

	Class Size: 24

	Year level: 8
VELS level: 5

	Topic of lesson:  Drug education
Specific focus of the topic: Finding reliable sources in order to research the effects of drugs
Learning Objective/s

· Psychomotor: none
· Cognitive: By researching the effects of drugs through reliable sources, it allows students to further deepen their knowledge about the various effects, so that if they ever find themselves in a risk taking situation they will be able to make responsible choices.
· Affective: Students work in groups to further develop attitudes and feelings towards drugs. This allows them to build confidence in themselves to make the right choices.



	Strand/s: Physical, personal and social learning
        
	Domain/s: Health and Physical Education
	Dimension/s: Health Knowledge and Promotion

	Standards to which lesson is focused (only list the key elements of the relevant standards):

· Students identify outcomes of risk taking behaviours

· Evaluate harm minimisation strategies
(VELS 2007)


	Assessment criteria and method of evaluation

	Standards (taken from above)
	Assessment criteria (what
	Evidence (how will you know the standard has been achieved?)

	Students identify outcomes of risk taking behaviour
	· Students explore a particular drug and research effects of the drug, what type of drug it is and how a person can get help
	Through a research task, students will clearly display (via a poster presentation) a particular drug explaining its effects, what type of drug it is and how a person can get help
EVIDENCE THROUGH ASESSMENT RUBRIC (Appendix 8)

	Students evaluate harm minimisation strategies
	· Students explore why it is important to gain information about drugs from a reliable source
	Through class discussion and activity, students clearly identify the differences between a reliable source and unreliable source and why?
EVIDENCE IN OBSERVATION


	Equipment required for the lesson

	Butcher’s paper
	Power is knowledge work sheet (Appendix 7)

	Textas, scissors, glue
	Research assessment task rubric (Appendix 8)


	Stage/Time
	Tasks
	Teacher Action/ Focus questions

	Stage 1

Introduction

(10 mins) 
	Homework discussion
· Discuss with the students answers that they obtained from their homework.
	· Introduction to the lesson’s content
· Focus on particular questions such as “How many young people smoke”? Is this the amount you expected? Why? Why not?



	Stage 2

Body

(10 mins)

(40 mins)

(10 mins)

(20 mins)
	Finding reliable information about drugs

· Start the discussion by getting students to imagine that an alien has landed from outer space and wants to know all about the drug cannabis. Brainstorm some questions that he may want to know about the drug (some ideas could include how you take it? How does it affect your body? Is it legal? Etc).

· After brainstorming the questions, see if the students are able to answer any of the questions

· Give out worksheet about reliable sources. Students write down from the pictures provided which are reliable sources of information (Appendix 7).
· After students have filled out the worksheet, have volunteers share what they have listed as reliable sources.
· After discussing the worksheet, ask students if they could name any other sources or organisations that could be added to the list.
· (Choices: Alcohol and other drugs resource guide).
Group research task:

· Split the class evenly into groups of 4-5 and assign each group a drug.

· Drugs to research will include alcohol, cannabis, nicotine, ecstasy, cocaine and heroin.
· Students are to find out as much as they can about their drug by using the internet and library books
· Students then present their information on butcher’s paper which should be handed out along with textas.

· Activity based on (“Get wise” Secondary activities resource guide).
CRITERIA FOR RESEARCH TASK:

· The name of the drug as well as other names

· Physical effects of the drug

· Other effects (may include social, legal or financial)

· Short term and long term affects on the body

· Is the drug legal or illegal?

· Is the drug a depressant, hallucinogen or a stimulant?

· How to get help (websites, organisations etc)

· After students have finished their posters, students split up into groups where they are the only one from their original group. They have 10 minutes to teach the rest of their group about their drug.
· Each group then presents their posters to the class to help solidify information.
· Teacher should collect posters to help with further marking.

	Assessment for learning

· Students have a chance to demonstrate knowledge on drugs and what they think are reliable sources

· Students should be able to state the clear differences between what is reliable information and what isn’t

OBSERVATION

· Why is it important to gather information before making decisions about drugs?

· “If you were to ask your friend about a particular drug you know they use, what could be the risks involved, especially if you were thinking of using it?”

· What sources of information are more reliable than others? Why?

· Walk around the room to see how students are progressing in their research and presentations.
· Encourage creativity for posters such as headings, colours.
· Note: Students may want to trace around a group member’s body in order to clearly show physical effects on the body.
· Encourage involvement

Assessment for learning

· By teaching others about a particular drug and undertaking a presentation students are able to have a deeper understanding

OBSERVATION/RUBRIC (Appendix 8).
Assessment for learning

· Take note on how students are working together and their individual contribution
RUBRIC (Appendix 8).
· Assessment for learning Groups will be assessed on their posters through a RUBRIC which highlights the criteria listed in the lesson plan (Appendix 8).
· Encourage students while doing their presentations.

	Stage 3

Conclusion

(10 mins)


	· Get students to write down key information from group presentations in their books.

	· May like to do this in table form.
· Students should now have a bank of knowledge of a variety of drugs.

	Stage 4

Closure


	· Tell students that we will be discussing the effects on drugs through a dance performance.
· Students should be informed that they will be in the same groups for their next dance class and as they are doing an assessment performance, they may wish to discuss with others in their group about any music or costumes they could bring along (optional).
	


	Student teacher’s name:
	
	Group members’ names:
	

	Lesson number in sequence e.g. 1





































































































 4 in 4


	Duration of Lesson: 100 mins

	Class Size: 24

	Year level: 8
VELS level: 5

	Topic of lesson: Dance
Specific focus of the topic: Further exploring the effects of particular drugs through a dance performance phrase 

Learning Objective/s

· Psychomotor: Reviewing locomotive and non-locomotive movements, dance elements and the introduction of dance organisation and choreographic devices to put together a dance performance phrase.
· Cognitive: Using locomotive and non-locomotive movements, dance elements, choreographic devices and dance organisatio to portray the emotional, physical and mental effects of drugs 

· Affective: Confidence in their abilities to create a group dance phrase to depict the effects of drugs, and attitudes towards bettering their bettering the group’s performance.




	Strand/s: Physical, personal and social learning
        
	Domain/s: Health and Physical Education
	Dimension/s: Movement and Physical Activity

	Standards to which lesson is focused (only list the key elements of the relevant standards):

· Students perform complex movement skills
(VELS 2007)


	Assessment criteria and method of evaluation

	Standards (taken from above)
	Assessment criteria (what
	Evidence (how will you know the standard has been achieved?)

	Students perform complex movement skills
	· Are students able to perform locomotive and non-locomotive movements?
· Are students able to apply the dance elements of time space and energy to their locomotive and non-locomotive movements?

· Are students able to identify and use choreographic devices and dance organisation in their performance phrases?

· Does the students dance phrase clearly depict the effects of drugs?


	· Students perform locomotive and non-locomotive movements throughout various activities and are expected to show at least 4 in their dance phrase performance.
· Students display dance elements of time, space and energy throughout activities and are expected to use these in some way in their dance phrase performance piece.
· Through activities and discussion, students identify choreographic devices and dance organisation. They are expected to apply these to their dance phrase performance piece.
· The movements, dance elements, devices and organisation displayed in the dance phrase performance piece clearly depicts the effects of the drug.
EVIDENCE OF THESE THROUGH OBSERVATION/PEER ASSESSMENT AND PERFORMANCE RUBRIC (Appendix 12)


	Equipment required for the lesson

	Elements of dance chart (Appendix 6)
	Dance organisation chart (Appendix 9)

	Performance dance task cards (Appendix 11)
	Choreographic devices chart (Appendix 10)

	Performance assessment rubric (Appendix 12)
	Crash mats


	Stage/Time
	Tasks
	Teacher Action/ Focus questions

	Stage 1

Introduction

(10 mins) 
	Warm up fun game

· Students get into groups of four and form a line in general space.
· The person at the front of a line is the leader and students behind have to follow the locomotive movement that the leader is demonstrating (their own choice). The leader should lead students in different pathways around a general space.

· The teacher then calls out an element of dance that the leader has to add to their locomotive movement and students in the line continue to follow the leader’s actions. (Example: if the leader was hopping and the teacher said to add the element of time then the leader may decide to hop faster or slower)

· Make sure each student gets a turn at being the leader. The teacher should do this by yelling “CHANGE”.

· The new leader picks a new locomotive movement and the process begins again.
	· Students review the elements of dance that were introduced in the previous lesson.
· A fun warm up gets heart rate up and muscles warm.
· Groups have to aware of other groups around them (Spacial awareness is important in dance).
Assessment for learning:

Students can clearly display locomotive movements, non-locomotive movements and apply dance elements.
OBSERVATION



	Stage 2

Body

(20 mins)

SAFETY: it is important that crash mats are at hand in case any movements involved require safe landing

(15 mins)

(50 mins)
	Reviewing the effects of drugs

· Students are to stay in their groups of four.
· Give each group a statement.
Statements:

· “Waves of happiness are building up inside you”

· “The feeling of slowly losing control”

· “Falling into a deep depression”

· “The perceived feeling of confidence bursting from within”

· “Feelings of anxiousness pulsing through your body”

· “The feeling of paranoia surrounding you”

· Groups have to create a movement phrase that includes locomotive and non-locomotive movements as well as dance elements: time, space and energy.
· Their movement phrase should last 8-16 counts.
· The teacher should provide groups with the elements of dance chart as an aid (Appendix 6).

· After groups have created their movement phases they should perform their movement phrase to another group.
· The teacher should provide each group with a table of choreographic devices and dance organisation table (Appendix 10 and 11).

· Using the tables, groups should discuss and provide feedback to the performing group as to what devices have been thought about or displayed through the performance.
Reviewing choreographic devices and dance organization

· The teacher should gather students in front of a projector screen or interactive whiteboard/whiteboard.
· The following youtube clips should be shown and reviewed one by one:

· Chloe and Maddie "Inside of Me" Full Duet (Dance Moms) (2012): http://www.youtube.com/watch?NR=1&v=7GyRCELgy0E&feature=endscreen
· Group Dance- I Can See The Kite Flying (2012) http://www.youtube.com/watch?v=6BaZ0r2a1Zc
GROUP ASESSMENT PIECE: DANCE PERFORMANCE ON THE EFFECTS OF DRUGS

· Students are to rejoin the groups they were in for their theory research assessment task.
· Each group will then receive a task card regarding a specific drug.
· Using the task card students are to create a 1.5-2 minute dance piece.
· The criteria that should be displayed in this piece are as follows:

· Minimum 4 locomotive and non-locomotive movements

· Dance elements: time, space and energy must be displayed in some way

· A minimum of 1 choreographic device and one dance organisation must be used

· The performance piece must have a clear beginning, middle and end

· Everyone in the group must contribute

· The movements, elements, organisation and devices clearly depicted the effects of the drug.
· After dances have been created and practiced, each group will perform their dance routine in front of the class.
· After each performance students will give feedback to groups about elements, movements and devices used to depict the effects of the drug.

	· Students are reviewing locomotive and non-locomotive movements as well as dance elements.
· Students are reviewing how to create a movement phases depicting emotions.
· Students are introduced to the concepts of choreographic devices and dance organisation.
· During the activity, the teacher should observe groups and prompt ideas where necessary.

Assessment for learning:
Students again display locomotive and non-locomotive movements and apply dance elements.

OBSERVATION
Students create a movement phrase to depict statements.
OBSERVATION/PEER ASSESSMENT
Students identify what dance organisation and choreographic devices they have used.
OBSERVATION/PEER ASSESSMENT

· “What choreographic devices could you see in this dance?”

· “How was this choreographic device executed?”

· “Were any of the choreographic devices seen in this clip displayed in your group performance?”

· “What dance elements were present?”

· “How were the dance elements executed”

· Were any of the dance elements seen in this clip present in your group dance?”

Assessment for learning:

· Through discussion and feedback from peers and the teacher students explore and identify choreographic devices used in the your tube clips and their own dance phrases.
OBSERVATION/PEER ASSESSMENT

· The teacher needs to clearly explain what is required in the performance piece.
· While groups are creating and practicing performance pieces, prompt any ideas or queries.
Assessment for learning:

· Observe individual contribution to group.
OBSERVATION 
· Encourage teamwork.
Assessment for learning:

· Students giving groups feedback allows students to recall information retained and clarifies whether the performance depicted the drug through elements, movements, organisation and devices.
PEER ASSESSMENT/OBSERVATION

· Group performance pieces will marked through a PERFORMANCE ASSESSMENT RUBRIC (Appendix 12).


	Stage 3

Conclusion

(5 mins)


	· Get students to write down three things that they took away from the effects of what drugs can do.
	· This wraps up theory and prac classes.

	Stage 4

Closure
	· Dismiss students .
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Appendices

LESSON 1:

Appendix 1: Drug activity cards: based on cards seen in: (“Get real” lesson materials for Secondary Schools).
	HEROIN
	ASPRIN
	COFFEE
	PANADOL

	VITAMINS
	APPLE
	CANNABIS
	WATER

	CIGARETTES
	PENICILLAN
	BEER
	ECSTASY

	COKE
	INSULIN
	CHAMPAGNE
	SANDWHICH


Appendix 2: Under pressure work sheet: based on questions seen in (Littlewood and Broadbent 2008, pp. 120-125)
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UNDER PRESSURE!
Scenario 1: You walk into the girls/boys toilets and see your two best friends having a cigarette. They try to persuade you to join in as it is the new “cool” thing to do.

Role play this scenario in your group, making sure each person gets a turn and then answer the following questions:
1. What was your reaction?
2. What reasons could you use to refuse their proposal?
3. How did your peers react to your refusal? How could this refusal affect your friendship?
4. What would the consequences be from accepting the cigarette?
Scenario 2: Your friends want you to give them alcohol supplied by your parents for a party tonight.

Role play this scenario within your group, making sure each person gets a turn and then answer the following questions:
1. What kind of emotions did you feel under this pressure?
2. If you were to do this, what are the harms involved?
3. What assertive responses could you use to refuse?
4. Explain why some young people find it easier to give into pressure from their peers?
Scenario 3: It’s time to leave the party, but the driver you came with has been smoking cannabis throughout the night.

Role play this situation within your group, making sure each person has a turn and then answer the following questions:
1. How did you react in this situation?
2. What are some safer ways you could get home?
3. What could be some potential harms of getting into the car with your friend?
4. What could you do differently next time?

Appendix 3: Homework sheet: based on websites (OxyGen 2012; DrugInfo 2012; Youth Central 2012)
Name:

ALCOHOL, SMOKING AND CANNIBIS: GET THE FACTS!
· Explore the following website to answer the following questions: http://www.oxygen.org.au/
1. How many young people smoke?

------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
2. What is in a cigarette?

--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
3. On the home page, under the games menu, click on interactive biopsy. Explore the different health effects and choose three to discuss.

--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
· Next, click on the following link, watch the video provided answer the following questions: http://www.youthcentral.vic.gov.au/Health+%26+Relationships/Drugs%2C+smoking+%26+alcohol/Video%3A+How+Much+is+Too+Much%3F/
1. What is the normal number of standard drinks if a person consumed alcohol on a daily basis?
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

2. What is the number of standard drinks a person should consume on the odd occasion?
--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
3. What are the short term effects of alcohol?
--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

4. What other harms are involved with alcohol?

-------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
· Click on the link and answer the following questions: http://www.druginfo.adf.org.au/drug-facts/cannabis
1. What is cannabis?

--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
2. List and explain the three forms of cannabis

--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
3. What are the social problems that can be involved with cannabis?
-----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
LESSON 2:

Appendix 4: Movement, time, energy and space cards 

VERBS/ACTION/MOVEMENT WORDS

	WALK
	ROLL
	BEND
	SHAKE
	SINK

	RUN
	SKIP
	PUSH
	MELT
	GALLOP

	JUMP
	CLIMB
	STRETCH
	BALANCE
	SHIVER

	ROLL
	HOP
	PULL
	SWING
	CHASE

	SLIDE
	WALTZ
	TWIST
	ROCK
	JOG


SPACE WORDS
	HIGH
	DOWN
	UP
	STRAIGHT

	MEDIUM
	RIGHT
	BIG
	CURVED

	LOW
	LEFT
	SMALL
	ZIG-ZAG

	FORWARD
	FAR
	IN AIR
	MOVING

	BACKWARD
	NEAR
	ON FLOOR
	SINGLE


ENERGY WORDS
	FIRM
	SHARP
	HEAVY
	WEAK

	LIGHT
	SUDDEN
	COLLAPSE
	SUSTAINED

	SOFT
	BOUND
	DELICATE
	ERRATIC

	STRONG
	FREE
	SMOOTH
	EXPLOSIVE


NOTE: These cards can be cut out and laminated. Make sure there are lots of repeats, so there will be enough for each groups

Appendix 5: Dance task cards (Vic drug guide 2012)
STIMULANT TASK CARD
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DEPRESSANT TASK CARD (Vic drug guide 2012)
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HALLUCINOGENS TASK CARD (Vic drug guide 2012)
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Note: These task cards can be printed and laminated
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Appendix 6: Elements of dance chart (Arts online 2012)
LESSON 3:
Appendix 7: Knowledge is power worksheet (Choices: Alcohol and other drugs resource guide, 2009 p. 52)

Appendix 8: Group research task assessment rubric
	
	High - 4
	Medium - 3
	Low - 2
	Needs improvement – 1 or 0

	Name of drug and other names
	The name of the drug and other names are clearly displayed
	The name of the drug and other names are displayed
	The name of the drug and other names are somewhat displayed
	The name of the drug and other names is difficult to determine or is not shown

	Physical effects of the drug
	The physical effects of the drug are clearly explained
	The physical effects of the drug are explained well
	The physical effects of the drug is partially explained
	The physical effects of the drug is unclear or not shown

	Other effects of the drug (social, emotional, mental etc.)
	Other effects of the drug have been clearly explored and explained
	Other effects of the drug have been explored and explained well
	Other effects of the drug are partially explored and explained 
	The other effects of the drug are not clearly explored or explained or are not displayed

	Short term and long term effects of the drug
	Explanation of short term and long term effects of the drug are excellent
	Short term and long term effects of the drug are explained well
	The short term and long term effects of the drug are somewhat explained
	The short term and long term effects of the drug are unclear or not shown

	What type of drug is it (Hallucinogen, stimulant or depressant)
	The type of drug is clearly identified
	The type of drug is identified
	The type of drug is somewhat identified
	The type of drug is not identified

	How can a drug dependant individual get help
	The group clearly researched many ways that an individual can get help
	The group has identified ways that an individual can get help
	The group has somewhat identified ways that an individual can get help
	It is unclear to determine how an individual can get help or is not shown

	Group contribution
	Everyone in the group, contributed equally to the research task and presentation
	Everyone contributed to the research task and presentation, with some contributing more than others.
	Some group members contributed very little to the research task and presentation.
	Some group members made no contribution to the research task and presentation.


Note: Extra points can be awarded for creativity
LESSON 4:
Appendix 9: Dance organization chart (Old Deakin studies online 2011, EEH102: The Art and Science of Dance and Gymnastics, learning resources, readings for dance workshops dance organisation)

Appendix 10: Choreographic devices chart (Old Deakin studies online 2011, EEH102: The Art and Science of Dance and Gymnastics, learning resources, readings for dance workshops, choreographic devices)
Appendix 11: Dance task cards
CANNABIS TASK CARD (The good drugs guide 2012, cannabis effects)

NICOTINE TASK CARD (OxyGen 2012)

ALCOHOL TASK CARD (DrugInfo 2012, drug information, alcohol facts)

COCAINE TASK CARD (The good drugs guide 2012, cocaine effects)


HEROIN TASK CARD (The good drugs guide 2012, heroin effects)


ECSTASY TASK CARD (The good drugs guide 2012, ecstasy effects)


Appendix 12: Performance assessment rubric 

	
	High - 4
	Medium - 3
	Low - 2
	Needs improvement – 1 or 0

	A minimum of 4 locomotive and non-locomotive movements were displayed
	A minimum of 4 or more locomotive and non-locomotive movements were clearly displayed.
	A minimum of 4 locomotive and non-locomotive movements were somewhat displayed.
	Only 2-3 locomotive and non-locomotive movements were displayed.
	Only 1 or no locomotive and non-locomotive elements were displayed.

	The use of dance elements energy, space and time were displayed
	The use of all dance elements was displayed clearly.
	The use of dance elements was often displayed.
	It was difficult to analyse whether dance elements were displayed.
	No dance elements were displayed.

	Minimum of 1 choreographic device and 1 dance organisation was used
	A minimum of 1 or more choreographic devices and dance organisation were clearly displayed.
	A minimum of 1 choreographic device and 1 dance organisation was displayed.
	A minimum of 1 choreographic device and 1 dance organisation was difficult to determine
	No choreographic devices or dance organisation was shown.

	There was a clear beginning, middle and end
	There was a clear beginning, middle and end.
	There was a reasonable beginning, middle and end.
	It was difficult to depict a beginning, middle and end.
	There was no clear beginning, middle or end.

	Movements, elements, organisation and devices used depicted the effects of the drug
	The movements, elements, organisation and devices used clearly depict the effects of the drug.
	The movements, elements, organisation and devices used partially depict the effects of the drug.
	The movements, elements, organisation and devices used sometimes depict the effects of the drug.
	The movements, elements, organisation and devices used do not depict the effects of the drug.

	Group contribution
	Everyone in the group, contributed equally to the performance piece.
	Everyone contributed to the performance piece, with some contributing more than others.
	Some group members contributed very little to the performance piece.
	Some group members made no contribution to the performance piece.


STIMULANTS





After taking a stimulant into your body your central nervous system starts to speed up 


 After a little bit of time you start to feel awake or alert.


You decide that you want to take a higher dose causing you to become anxious, panicked, and aggressive and finally paranoia. 





TASKS


In groups of four, think about and discuss the locomotive and non-locomotive movements that could be used to represent the underlined words?





Individually, create a movement to represent one of the action words underlined, taking into account what has been discussed in question 1. Share this movement with the rest of your group.








Pair up with someone in your group and focus on the two words anxious and aggressive. Create a movement phase (8-16 counts) to depict a person moving from a state of anxiety to a state of aggression when under the influence of a stimulant. Make sure to incorporate the dance elements: time, space and energy.





Perform your dance phrase to the rest of your group. 














DEPRESSANTS





After taking a depressant, your body starts to slow down or depress your central nervous system. 


The depressant has caused you to feel a sense of euphoria, allowing you to feel waves of calmness and relaxation comes over you.


Your co-ordination can be largely affected.


 


TASKS


In groups of four think about some locomotive and non-locomotive movements that may depict the effects that a depressant has on the body? 





Individually pick a movement that you think best depicts the word euphoria and incorporate an element of energy. Present your movement to the rest of your group.








If a depressant slows down or depresses the central nervous system, think about as a group what elements of timing could you use to represent this effect? 





Pair up with someone in your group and create a movement phrase (8-16 counts), that depicts the central nervous system slowing down. Be sure to focus on the elements of timing. 





5. Present your movement phrase to the rest of your group.











HALLUCINOGENS





Hallucinogens can cause a person to experience emotional and psychological euphoria and well being.





 The hallucinogen you have taken has caused you to hallucinate and causes you to be in a sudden state of panic and paranoia. 





TASKS





In groups of four, discuss locomotive and non-locomotive movements that could depict someone hallucinating.





Individually, pick one movement that was discussed in question 1 and present this movement to the rest of your group. Incorporate one element of space, time or energy.








In pairs, think about and discuss how a person may mentally move from hallucinating to a sudden state of panic and paranoia. Focusing on the element of timing, create a movement phrase (8-16 counts) depicting someone moving from these stages.





Present your movement phrase to the rest of your group. 











CANNABIS





You have taken Cannabis and its fast acting effects makes you feel high or stoned. This state causes you to feel relaxed and feel a sense of euphoria within seconds. You are now producing a calm nature and feel the need to laugh uncontrollably at every situation. From here you go into a state of confusion as your thinking and memory becomes altered, therefore creating a sense of anxiety and paranoia. As the cannabis wears off, it almost feels as though you are hung over and feeling a bit groggy as well as forgetting situations that may have occurred.











FOCUS QUESTIONS:





Within your group, think about and discuss the mental state a person may be in once they are stoned or high.





As the cannabis wears off a person feels groggy. Within your group think about and discuss the physical and emotional characteristics associated with this state.  





TASK:





With the help of the highlighted words on your information sheet, your group must now create a dance phrase that shows the transition of this drug from its peak to its aftermath effects. This phrase must include the use of locomotive and non-locomotive movements, dance elements (time, space and energy) choreographic devices and dance organisation.


Perform your piece to the rest of the class, discussing devices and organisation used to highlight key words and why you have chosen them. 











NICOTINE





Your friends have pressured you into having a cigarette and already you are feeling the effects. As soon as you inhale that first cigarette, you suddenly feel light headed as you struggle to catch your breath. As the nicotine travels through your body, your blood pressure quickly rises making your heart feeling as though it will explode out of your chest. Hours after your cigarette, you are still feeling strong effects of nicotine as it tries to withdraw from your body causing your muscles to randomly tense up and your hands continue to shake uncontrollably. 





FOCUS QUESTIONS:





Within your group, discuss how you could physically represent someone struggling to catch their breath without the use of sounds. How could emotions play a big role?





Within your group think about how a person may feel physically when experiencing the side effects from just one cigarette. Think about a movement phrase that could depict nicotine travelling through the body and causing various physical effects.  








TASK:





With the help of the highlighted words on your information sheet, your group must now create a dance phrase that shows the transition of this drug from its peak to its aftermath effects. This phrase must include the use of locomotive and non-locomotive movements, dance elements (time, space and energy) choreographic devices and dance organisation.


Perform your piece to the rest of the class, discussing devices and organisation used to highlight key words and why you have chosen them. 











ALCOHOL





Going against your parents’ wishes you consume a couple of cruisers, which causes you to feel a sense of relaxation which leads to mild euphoria. As you continue to drink some more your central nervous system continues to slow down causing your reflexes and your co-ordination to be decrease. You are now experiencing some intense mood swings causing you to be happy one moment and aggressive the next. You have had so many drinks at this point that you eventually pass out. You don't experience the come down from alcohol until the next day when wake up to a pounding headache and you feel waves of nausea leading you to feeling heavy and fatigued.   





FOCUS QUESTIONS:





Within your group think about how a person may transition mentally and emotionally from a state of happiness to a state of aggression.





Within your group, think about how a person may feel physically when they wake up to a pounding headache and waves of nausea rushing over them. What are some movements that could portray this 








TASK:





With the help of the highlighted words on your information sheet, your group must now create a dance phrase that shows the transition of this drug from its peak to its aftermath effects. This phrase must include the use of locomotive and non-locomotive movements, dance elements (time, space and energy) choreographic devices and dance organisation.


Perform your piece to the rest of the class, discussing devices and organisation used to highlight key words and why you have chosen them. 











COCAINE





You consume cocaine and it courses through your bloodstream stimulating the central nervous system and the cardiovascular system. Your heart rate, blood pressure and temperature then start to increase and you suddenly feel a burst of euphoria, making you feel alert and energised. You are now able to freely talk to other individuals and become more sociable as your self confidence is boosted. The come down from cocaine leaves you craving more and in the long run you are feeling fatigued, irritable, lethargic and moody otherwise known as the “zombie” state.





FOCUS QUESTIONS





1. Within your group, think about and discuss what emotional characteristics may be involved as cocaine is at its peak. In particular, explore emotions that could be associated with the word euphoria.





2. Within your group, think about and discuss the physical and mental characteristics associated with the side effects of cocaine. Use the key words fatigued and irritable to think about movements that could be portrayed physically and mentally. 





TASK:





With the help of the highlighted words on your information sheet, your group must now create a dance phrase that shows the transition of this drug from its peak to its aftermath effects. This phrase must include the use of locomotive and non-locomotive movements, dance elements (time, space and energy) choreographic devices and dance organisation.


Perform your piece to the rest of the class, discussing devices and organisation used to highlight key words and why you have chosen them. 











HEROIN





You have taken heroin and this powerful pain killer has now been fully ingested by your body. You suddenly feel a rush of ecstasy followed by a sense of calmness and well being. Once this initial rush has passed you now feel a sense of heaviness within your body and feel as though you are a great distance away from the events that are occurring around you. You eventually find satisfaction and peacefulness from the drug. As you come out of these effects, your body cannot shake the feeling of being irritable and mentally your brain is drained, leaving it with a sense of depression.





FOCUS QUESTIONS:





Within your group, think about and discuss how one may physically feel and therefore move in regards to the key word heaviness. 





Within your group, think about and discuss how someone might cope mentally and emotionally when transitioning from a state of irritability to a state of depression.








TASK:





With the help of the highlighted words on your information sheet, your group must now create a dance phrase that shows the transition of this drug from its peak to its aftermath effects. This phrase must include the use of locomotive and non-locomotive movements, dance elements (time, space and energy) choreographic devices and dance organisation.


Perform your piece to the rest of the class, discussing devices and organisation used to highlight key words and why you have chosen them. 











ECSTASY





One hour ago you consumed ecstasy and are now starting to feel the effects of the drug. Firstly you feel tingles throughout your body and your mental dizziness is making your stomach feel nauseous. A tingling feeling starts to build quicker and stronger until you feel waves of happiness and relaxation in your muscles. This causes physical pleasure, euphoria, heightened senses and you are now open and empathetic to those around you. As this drug wares off you are now physically and emotionally exhausted. You choose not to re-hydrate with other proper fluids and therefore your body starts to feel anxious.





FOCUS QUESTIONS:





Within your group, think about and discuss how a person may move emotionally as they feel the waves of happiness and relaxation from ecstasy.





Within your group, think about and discuss how an individual may act when coming down from ecstasy. Use the key words exhausted and anxious to explore their physical and mental characteristics. 








TASK:





With the help of the highlighted words on your information sheet, your group must now create a dance phrase that shows the transition of this drug from its peak to its aftermath effects. This phrase must include the use of locomotive and non-locomotive movements, dance elements (time, space and energy) choreographic devices and dance organisation.


Perform your piece to the rest of the class, discussing devices and organisation used to highlight key words and why you have chosen them. 
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